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THE EFFECTIVENESS OF STUDENT SUCCESS COURSES 
CHAPTER I 
Introduction 
President Barack Obama predicted, "In the coming years, jobs requiring at least 
an associate' s degree are projected to grow twice as fast as jobs requiring no college 
experience" (The White House, n.d). As part of the President's agenda for higher 
education, two goals were put forth to be achieved by the year 2020. The first goal is to 
educate an additional five million Americans, providing them opportunities to earn a 
degree, certificate or other credentials. Secondly, President Obama campaigns to move 
America back to the leading country of college graduates among the nations' population 
(The White House, n.d). 
In 2011, the American Association of Community Colleges (AACC) announced 
the 21st-Century Initiative as a response to Obama's agenda. Supported by the Bill and 
Melinda Gates Foundation, Kresge Foundation, American College Testing Incorporation, 
and the Educational Testing Service, the AACC established its own plan of action to 
achieve the goals of the president (AACC, 2012). The 2pt-century Initiative looks at 
redesigning community colleges to ensure accessibility to more Americans. With the 
push to educate more Americans, preparing students for college-level academics becomes 
a concern for administrators and faculty. 
A growing number of students entering community colleges are not prepared for 
collegiate academics. Studies have shown that nearly half of all Americans are below 
skill level for college courses in three main areas: reading, math and English (Bettinger & 
Long, 2005; Horn, McCoy, Campbell & Brock, 2009). In order to accomplish the 
2 
3 
to to 
career. 
as 
more 
to to s 21st-
to 
courses is to 
success courses 
and test 
THE 4 
was to success courses 
on on 
assessment 
terms 
success courses versus were courses not 
success courses .. 
A was to success 
courses on courses. 
L courses a success 
course more terms a course 
a 
courses ma success 
course a a 
not a success 
L courses more tenT1s if 
success course. 
a GPA if 
5 
courses a 
courses to to 
a are 
success course. 
to 
success courses 
to 
use success 
course 
success course to 
to 
to two 
success course 
success courses 
success courses a 
semester. 
6 
courses. 
to career, 
it is 
a 
a or 
or 
lS a s 
a 
JS at is 
or test 
a success 
lS success 
career. 
use resources, test to stress 
success 
are 
course, not a success course 1 
7 
success 
as a 
course a success course 
For IS as 
rosters. 
s to more 
success courses 
a success course. 
to to 
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CHAPTER II 
Review of Literature 
This review of the literature explores the role community colleges have taken 
through the years, their impact on higher education, as well as the challenges two-year 
institutions face. Furthermore, it will examine literature on the increase of remedial 
education and student dropout rates. Finally, this research will review the impact success 
courses have on student achievement. 
History and Role of the Community College 
In the forward to George Vaughan's book The Community College Story, George 
Boggs, President and CEO of the American Association of Community Colleges (AACC), 
claimed the mission of the community college is to "continue to offer open, affordable 
access to higher education, regardless of the vagaries of the economy" (Vaughan, 2006, p. 
VII). This mission provides the basis for understanding the unique policies adopted by 
two-year colleges, how the roles of the faculty differs from a four-year institution and 
describes the students attending community colleges. 
Since the establishment of Joliet Junior College in 1901, having grown as an 
extension from the local high school, community colleges have provided more students 
access to higher education (Levinson, 2005). The unique policy of open enrollment 
provides opportunity for anyone to enter higher education regardless of economic status 
or academic ability (Goldrick-Rab, 2010; Vaughan, 2006). Although open enrollment 
was not always the policy of community colleges, events of the 1960's and 1970's led to 
The Higher Education Act of 1965 creating opportunities for virtually anyone to enroll in 
higher education (Vaughan, 2006). 
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role of community colleges (AACC, 2005). By offering students low-tuition, a variety of 
course options, and flexibility to meet their unique needs, community college have 
opened the doors for many people that would have never considered higher education 
(AACC, 2014). 
Challenges for Community Colleges 
In recent years community colleges have begun to face challenges they have 
never experienced before; including, but not limited to, the lack of funding, use of part-
time faculty and the increased number of students in remedial education (Goldrick-Rab, 
2010; Levinson, 2005). 
Due to the economic crisis of recent years, community colleges have seen a 
decline in federal, state and local funding (Crookston & Hooks, 2012). From 1981-2001, 
state appropriated funds declined from 48.5% to 39.7% for community colleges (Roessler, 
2006). This decline and dependence on state funding affected the decisions made by 
administration regarding resource distribution among departments, as well as, the quality 
and quantity of professional development for faculty members (Goldrick-Rab, 2010). 
The number of part-time faculty used by community colleges has fluctuated over 
the years, but as recent as 2003, 63% of instructors were part-time (Cohen & Brawer, 
2008). According to Cohen and Brawer (2008), community colleges chose to use part-
time faculty for a number of reasons some of which included, low cost, special 
capabilities and ease of dismissal and reemployment. Using part-time faculty has been 
beneficial for community colleges, but a challenge for remediation. According to 
Goldrick-Rab (2010), faculty members are less inclined to spend time outside of teaching 
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by-pass placement testing at two-year institutions and enroll in courses of their choice 
making remedial course work optional (Fain, 2013). However, adult students, regardless 
of high school graduation, were still required to take the placement test to determine if 
remedial work was required. Similarly, schools in Long Beach, California were using a 
different method of determining remediation (Fensterwald, 2013). The local community 
college piloted a program allowing students to place into remedial or college level 
courses based on grades from high school transcripts. Results from this pilot program 
showed a dramatic increase in students passing college level course work. Although 
discontinuing placement testing was a recent endeavor among community colleges, it 
needs further research to determine effectiveness. 
Contributing Factors to Student Dropout Rates 
A recent study indicated the dropout rate for students attending a four-year 
university was 25%, but for community colleges, the dropout rate rose to 50% of students 
(Tuckman, 2011). Students drop out, of two-year and four-year institutions, for reasons 
such as the lack of integration, insufficient financial means, and commitments outside of 
school (Stovall, 1999; Tinto, 1998). Furthermore, the placement in remedial courses has 
proven to have negative effects on student persistence (Bettinger & Long, 2004). 
A study of the Ohio college system explored the relationship between English and 
math remedial courses on student persistence (Bettinger & Long, 2009). In this study, 
students in remedial English had a dropout rate 9.3% higher than students not in remedial 
reading. The study also discovered that students in remedial English were less likely to 
complete a four-year degree within the six years that the research was conducted. 
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The next chapter explains how this research was conducted in order to find a possible 
solution to help struggling students be successful in their collegiate career, as well as in 
their field of work. 
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CHAPTER IV 
Results 
Introduction 
This study was designed to determine if students enrolled in a remedial reading 
course completed more terms and had a higher cumulative grade point average if they 
were concurrently enrolled in a student success course. Independent t-tests were used to 
evaluate the two research questions for this study which have been restated in this chapter. 
For this study, enrollment in a strategies for success course was used as the independent 
variable in order to analyze the impact of these courses on the achievement of students in 
remedial reading courses. 
Students was only enrolled in a remedial reading course, but withdrew before the 
end of the semester were not included in this study. Additionally, students that were 
enrolled in both a success and remedial reading course and withdrew from both courses 
prior to the end of the semester were not included in the study. In total, 127 students 
were excluded from the study because they had withdrawn from the course used in this 
study. Students who were enrolled in both a success course and a remedial reading 
course, but only withdrew from one of the courses were included in the study. 
Descriptive Data 
Participants included in the study consisted of 594 students enrolled in their first 
year, first term at a midsized community college. Demographically, participants were 54% 
female and 46% male. Table 1 shows the percentage of male and female participants 
enrolled per subgroup. Students were between the ages of 17 and 51 (M = 20.03, SD = 
4.25). 
23 
Participants by 
Sub-Group 
JOI 
101 
at 
11 
Participants by Age 
Sub-Group 
RDG 
Total 
Table 3 
Fall 2010 Cohort 
Fall 11 Cohort 
a 
or 
courses versus m courses the 
594 81.6% 10.4% 
Regarding race/ethnicity of the participants, 87 were Caucasian, 9.8% were 
African American, 1 Hispanic, and 0.8% were Asian, 0.3% were Non-Resident, and 
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0.2% were American Indian. Table 4 shows the percentage of participants by 
race/ethnicity. This is comparable to the overall population of students enrolled. During 
the Fall 2010 semester, the total number of students enrolled consisted of 92% Caucasian, 
5.4% African American, 2.2% Hispanic, 0.6% Asian, and 0.3% American Indian. The 
Fall 2011 cohort consisted of 90.7% Caucasian, 5.6% African American, 1.5% Hispanic, 
0.7% Non-Resident, 0.6% Asian, and 0.4% American Indian. 
Table 4 
Particip_ants by Race/Ethnicity 
American African Non-
Sub-Grou2 N Asian Indian American His2anic Caucasian Resident 
RDG009- 13 
only 0 1.5% 0.0% 7.7% 1.5% 89.2% 0.0% 
RDG 
009/SFS 101 54 0.0% 0.0% 20.4% 0.0% 79.6% 0.0% 
33 
RDG050 8 0.6% 0.0% 7.1% 2.1% 89.9% 0.3% 
RDG 
050/SFS 101 72 1.4% 1.4% 18.1% 1.4% 76.4% 1.4% 
59 
Total 4 0.8% 0.2% 9.8% 1.7% 87.2% 0.3% 
Students enrolled in two levels of remedial reading courses from Fall 2010 and 
Fall 2011 were evaluated to determine if enrollment in a success courses affected their 
cumulative GPA and retention. The middle level and highest level of remedial reading, 
RDG 009 and RDG 050, respectively, were chosen based on the number of students 
enrolled. The lowest remedial reading course had a minimal number of students enrolled 
and therefore was not used in this study. Letter grades were used to evaluate the students' 
level knowledge for the semester. Table 5 shows what letter grade participants received 
for the individual classes. 
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Table 5 
Particip_ants by Course Grades 
Sub-Grou2 N A B c D F w 
RDG 009- only 130 35 30 32 9 24 27* 
RDG 009/SFS 101 54 6* 
RDG009 12 14 10 2 12 4 
SFS 101 18 14 5 5 9 3 
RDG050 338 90 85 76 23 64 85* 
RDG 050/SFS 101 72 9* 
RDG009 13 21 10 5 13 10 
SFS 101 26 12 6 4 16 8 
Total 594 194 176 139 48 138 152 
*Students enrolled in RDG 009/SFS 101, but dropped both classes were not used in the 
study. Students enrolled in RDG 050/SFS 101, but dropped both classes were not used in 
the study. 
**Students enrolled in RDG 009 only and RDG only, but dropped the class were not 
used in the study. 
Research Question One 
Do students who place into remedial reading courses and enroll in a student 
success course complete more terms than students who place into a remedial 
reading course and do not enroll in a student success course? 
The first research question was intended to determine if students completed more 
terms if they were concurrently enrolled in a student success course than students who 
were only enrolled in a remedial reading course. The hypothesis was remedial reading 
students in their first term would be more likely to continue enrolling in courses until 
certificate completion if they were concurrently enrolled in the strategies for success 
course. To test this hypothesis an independent t-test was used. Tests were run separately 
for the middle level RDG 009 and high level RDG 050 courses. 
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Summary 
A quantitative study was created to determine if remedial reading students 
enrolled in a success course, during their first term, were more successful and more likely 
to be retained than remedial reading students who were not enrolled in a success course. 
Independent t-tests were used to determine if students received a higher cumulative GPA 
during their first term and completed more terms as a result of the success course. 
Two remedial courses were evaluated separately; a middle level class (RDG 009) 
and a higher level class (RDG 050) along with the strategies for success course (SFS 101) 
in order to determine if strategies for success had more of an impact on the middle or 
higher level reading course. Participants enrolled in these courses ranged from 17 to 51 
(M = 20.03, SD= 4.25) with most of them falling in the 17-20 age category (81.6%). Of 
the 594 participants that enrolled in one or more of the courses, 127 withdrew from either 
the remedial reading course or both the remedial reading and strategies for success course. 
These students were not included in the study. 
Results for research question one showed that students completed about the same 
number of terms regardless of being concurrently enrolled in the strategies for success 
course. This was true for both the middle level reading course (RDG 009) the higher level 
reading course (RDG 050). Research question two showed that students who tested into 
the middle reading class, RDG 009, had a higher cumulative GPA if they were 
concurrently enrolled in the strategies for success course versus those that were not in the 
strategies for success course. However, strategies for success had little impact on the 
higher level reading course RDG 050. Chapter V will discuss the results of this study in 
comparison to prior studies. 
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course (Stovall, 1999; Tinto, 1993; Tuckman, 2011). Therefore, this researcher made the 
hypothesis that remedial reading students enrolled in success course would achieve a 
higher cumulative GP A than students not enrolled in a success course. While testing two 
levels of remedial reading, the success course did not seem to make a difference for 
students in the higher level remedial reading course, RDG 050. It did however make a 
difference for students in the middle reading level, RDG 009. 
The impact of enrollment in a strategies for success course on the success of 
students enrolled in the two remedial reading courses may have differed due to the 
curriculum presented in each reading course. The curriculum of the higher level reading 
course incorporates some of the study skills and strategies that are part of the curriculum 
for strategies for success. Since students are already receiving some of the same 
information in the higher level reading course (RDG 050) there is little to no effect on 
GP A from taking strategies for success. 
Enrollment in strategies for success did have an effect on the cumulative GPA of 
students enrolled in the middle level reading course. The curriculum for the middle level 
reading course does not incorporate the study skills as much as those in the higher level. 
The focus is more on basic reading skills in the middle level course. Therefore students 
were able to benefit more by taking a separate course that focuses on those study skills, 
time management, testing taking skills, and provides them knowledge of college 
resources and career planning. 
Recommendations for Higher Education 
Based on the results of this study, strategies for success courses had a significant 
effect on students' cumulative GPA in the middle level remedial reading course. As a 
34 
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result, a few recommendations could be made for administrators, advisors, and faculty 
members in higher education. For example, making strategies for success courses 
mandatory for students in remedial education, pairing sections of courses together to 
provide optimal success, and creating a strategies for success course specifically for 
remedial students are a few possible recommendations. 
Mandatory success courses for students in remedial reading and/or other remedial 
courses would benefit students' retention. Students who take a strategies for success 
course as an elective typically take the course because they think it will be good for them 
and are proactive in their studies, whereas students who would actually benefit from the 
course choose not take it since it is not mandatory (C. Spier, personal communication, 
2014). Jefferson College in Hillsboro, Missouri, requires students to complete a first year 
experience requirement by enrolling in one of three different success courses (Jefferson 
College Catalog, 2014). These courses vary in credit hours from one to three credits and 
are required for students during their first year of college. Another community college, 
St. Louis Community College, provides a freshmen orientation for students the week 
prior to classes (J. Massey, personal communication, 2014). During the first part of this 
three hour time period, students learn as a group about college resources, study tips, and 
learning strategies. The second half of the time is spent in small groups where they learn 
about online courses and how to navigate the program used by the campus to read 
lectures, submit homework, and take tests for the online course. 
Administrators, advisors, and faculty may also consider pairing remedial reading 
courses with a strategies for success course in order to increase student retention rates. 
Requiring students to take the same section of strategies for success with the same section 
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On the opposite end, further research could be done among non-traditional 
students to determine if they are able to achieve a higher level of academic standards if 
they are enrolled in a strategies for success course. At the cooperating research 
institution, 72.7% of students were considered non-traditional during the Fall of 2010 and 
67.8% of those enrolled in the Fall of 2011 (Breer, 2012). 
Additional studies could also be done in other remedial subjects, such as English 
and math. Reading was chosen for this study because of the increase of students placing 
into the remedial course and the impact reading has on other disciplines. However, 
students placing into math and English are also of great concern. Research could also be 
done for students who place into more than one remedial course. Previous studies have 
shown that students placing into multiple remedial courses are less likely to complete a 
degree (Feely, 2011). If a strategies for success course can be proven to help students in 
multiple remedial courses, perhaps by taking the course, more students would complete 
their degree. 
Finally, future research could be done to evaluate the curriculum in a strategies 
for success course. There are many different ways that a strategies for success course 
could be created. Research could determine if it is better to make the course mandatory 
or an elective for students. The length of the course could also affect the impact it has on 
the students. For example, is it better to have the course for an entire 16 week semester, 
as an eight week course, or as a one day orientation prior to the beginning of school? All 
of these factors may determine the benefits students receive from a strategies for success 
or orientation course. 
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Limitations of Study 
Research from this study was limited to first term students at one community 
college. Results from other colleges may vary based on the demographics of students, 
curriculum and length of the strategies for success course, as well as the curriculum for 
the remedial reading programs at a particular community college. Results may also vary 
if students enroll in a strategies for success course during a later term. 
Further limitations of this study include that fact that only remedial reading 
courses were considered. If other subjects, such as remedial English or math were 
factored into the study, results may have differed. Students enrolled in multiple remedial 
courses were also not considered for this study and may affect the results. 
Finally, this study limited consideration of the cumulative GPA of students to 
their first term. If the study tracked the GP A of students throughout their college career 
or used their final cumulative GPA, the results may have differed. Additionally, if the 
study had tracked the major or goal for completion of the participants, the results may 
have shown different results. 
Conclusion 
The results of this study can be used to determine one way for students in 
remedial education to achieve a higher first semester cumulative grade point average. 
Encouraging, or even requiring, students who place into a remedial reading course to 
enroll in a strategies for success course during their first term of higher education will 
benefit students' success. Although this study did not prove students enrolled in a 
success course completed more terms, it does show that these students completed about 
the same number of terms as the students who were not enrolled in a success course. 
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Overall, this data provides support of encouraging students to enroll in a strategies for 
success course if they place into a remedial reading course. Administrators, advisors, and 
faculty will be able to review their policies and determine if it is feasible to make 
strategies for success courses required for students in remedial education. 
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Appendix 
INTERPRETING TEST SCORES 
READING REQUIREMENTS 
ACT SCORE CPTSCORE COMPASS REQUIRED COURSE (Accuplacer) SCORE 
0-11 0-39 0-50 RDG 007 
12-16 40-54 51-66 RDG 009 
17-20 55-75 67-82 RDG 050 
21 + 76 + 83 + NONE REQUIRED 
ENGLISH REQUIREMENTS 
ACT SCORE CPTSCORE COMPASS REQUIRED COURSE (Accuplacer) SCORE 
0-11 0-37 0-26 ENG 005 
38-60 27-67 
12-18 68-80 with E- ENG 007 
write 2-7 
68-80 with E-
19 + 61-120 write 8-12 
81 + ENG 120 
MATH REQUIREMENTS 
ACT CPTSCORE COMPASS SCORE REQUIRED COURSE SCORE (Accuplacer) 
Arithmetic MAT 001 0-14 0-43 Pre-Algebra 0-26 (Arithmetic Review experiences) 
Arithmetic 
44-120 Pre-Algebra 27-100 MAT 005, 008 Elementary 
15-18 Algebra (Elementary Algebra or courses 
0-35 with arithmetic prerequisite) 
College Level Algebra 15-38 
0-21 
Elementary MAT 006, 009, 090 Algebra (Intermediate Algebra or courses 19-21 36-92 Algebra 39-57 
College Level with elementary algebra 
22-44 prerequisite) 
21-26 Algebra 50-100 MAT 116,125 College Algebra 0-55 
Elementary 
Algebra 58-100 MAT 116,118,125,130,140 Algebra 
22-26 93-120 (College Algebra or courses with 
College Level College Algebra 0-55 
intermediate algebra 
45-69 prerequisite) 
College Algebra 56-100 MAT 132, 210, 211 
25-26 (Business Calculus or courses 
Trigonometry 0-50 with colleae alaebra prerequisite) 
MAT 241 
27 + College Level Trigonometry 51-100 
(Calculus I or courses with 
70-120 college algebra and trigonometry 
orereauisites) 
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